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Preface

The Curriculum for Pre-primary Education was prepared following the 2014 Education 
and Training Policy, the 2023 Edition, stakeholders’ opinions collected and analysed 
from 2021 to 2022, and the review of written documents to gain experience from other 
countries. Moreover, this Curriculum follows the vision of education which focuses 
on preparing an educated Tanzanian with knowledge, skills and positive attitudes and 
who values equality, justice and lifelong education to bring sustainable national and 
international development. Likewise, this Curriculum considers the main objectives of 
education as well as the objectives of Pre-primary Education. Considering these, this 
Curriculum has set standards for providing education at Pre-primary level by specifying 
the knowledge, skills, and attitudes the child will develop, general competences, 
main learning areas, main and specific competences, and teaching and learning 
methods. Moreover, the Curriculum has specified the duration that will be used in the 
implementation, the language of learning and teaching, teaching and learning resources 
and methods of assessing the progress of the child in terms of developing competences. 
Likewise, the Curriculum has specified the academic and professional qualifications 
for the teacher, who is the main implementer of the Curriculum at the school level.

Along with various circulars and national, regional and international guidelines, this 
Curriculum is based on theories of student development and learning and the philosophy 
of Education for Self-reliance. The philosophy emphasises the provision of education 
that enables a Tanzanian citizen to be self-reliant and control his/her daily life. Hence, 
its implementation will enable the child to develop physically, mentally, emotionally 
and socially. It is my expectation that, through this Curriculum, the teacher will 
help the child to develop the intended competencies. All curriculum implementation 
supervisors and other stakeholders of Pre-primary education in the country will ensure 
that the education provided meets the standards accepted nationally, regionally and 
internationally.

Dr Lyabwene M. Mtahabwa
Commissioner for Education
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Introduction

 1.1   Background 
Many countries, including Tanzania, acknowledge that education is the right of 
every child, thus they have been making various efforts to ensure that quality 
education is provided fairly. These efforts are being taken in recognition of the 
fact that education is an important tool for the development of every child and in 
the development of various talents and gifts. The objectives of education for all 
stated in the Jomtien World Declaration on Education for All, 1990 and the 2000 
Dakar Framework for Action, have emphasised equal provision of education 
to all (UNESCO, 2020). Moreover, the Salamanca Statement and Framework 
for Action on Special Needs Education, 1994 has emphasised the provision of 
inclusive education that takes into consideration the special needs of the child. 
Meanwhile, the UN Sustainable Development Goal 4, established in 2015, 
emphasises that every country should ensure that all children get an opportunity 
to be enrolled in Pre-primary Education to prepare them to join primary 
education. Likewise, the 2018 Framework for the Welfare, Nurturing Care for 
Early Childhood Development outlines the importance of pre-primary education 
for preparing the children to join primary education and their development in 
all aspects. Moreover, this curriculum takes into consideration the philosophy 
of Education for Self-reliance of 1967 as outlined in the 2014 Education and 
Training Policy, the 2023 Edition. Likewise, the teacher is advised to select and 
use the teaching and learning theories that correspond with this philosophy.  

1.2     Structure of Pre-primary Education

The 2014 Education and Training Policy, the 2023 Edition, directs that Pre-
primary Education should be offered for one year. The child shall be enrolled in 
pre-primary education at the age of five. In pre-primary education, the child shall 
be taught the skills of relationship, reading, writing, arts, creativity, sports and 
early numeracy skills, science, and application of ICT. Similarly, the child shall 
learn to appreciate the culture of their communities, faith, National virtues, as 
well as health and environment preservation 

Vision, Objectives and General Competence 
This curriculum takes into consideration the vision and main objectives of education 
in Tanzania, the objectives of pre-primary education and the competences expected to 
be developed by the child at pre-primary level as explained in the following sections. 
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2.1    Vision 

To have a Tanzanian citizen who is educated and well equipped with knowledge, 
skills and positive attitude, and who values equality, human rights, and lifelong 
learning in bringing sustainable national and international development.  

2.2     The Main Objectives of Education in Tanzania

The main objectives of education in Tanzania are to enable every Tanzanian to:

(a) Develop and improve his or her personality so that he or she values himself 
or herself and develops self-confidence;

(b) Respect the culture, traditions and customs of Tanzania; cultural differences; 
dignity; human rights; attitudes and inclusive actions;

(c) Advance knowledge and apply science and technology, creativity, critical 
thinking, innovation, cooperation, communication and positive attitudes 
for his or her own development and the sustainable development of the 
nation and the world at large;

(d) Understand and protect national values, including dignity, patriotism, 
integrity, unity, transparency, honesty, accountability and the national 
language;

(e) Develop life and work-related skills to increase efficiency in everyday life;
(f) Develop a habit of loving and valuing work to increase productivity and 

efficiency in production and service provision;
(g) Identify and observe cross-cutting issues, including the health and well-

being of the society, gender equality, as well as the management and 
sustainable conservation of the environment; and

(h) Develop national and international cooperation, peace and justice per 
the Constitution of the United Republic of Tanzania and international 
conventions. 

2.3    The Objectives of Pre-primary Education 
The objectives of pre-primary education are to:
(a)  Build a strong foundation for physical development and coordination of 

small and large muscles;



3

(b)  Develop ethics and the ability of a child to value and uphold National 
virtues and the culture of his or her community; 

(c)  Develop early skills in language and communication (listening, 
speaking, reading and writing), Tanzanian Sign Language (TSL), tactile 
communication and Braille;  

(d)  Develop the child’s early learning skills and develop the habit of love for 
learning; 

(e)  Develop the child’s social and mental ability; 
(f)  Develop the child’s metacognition and aesthetics in caring for health and 

the environment;
(g)  Develop early numeracy skills, logical thinking, problem solving, creativity, 

innovation, and ICT; 
(h)  Identify a child with special needs and provide appropriate interventions; 

and 
(i)  Enable the child to safely upgrade from pre-primary level to Standard One. 

2.4    General Competence of Pre-primary Education 

The general competence focuses on developing basic competences in 
communication, cooperation, creativity, critical thinking and problem solving, 
digital knowledge, and patriotism as explained in the following learning areas. 
(a)  Culture, religious education, Arts and Sports; 

(b)  Language and Communication;

(c)  Early Life Skills;

(d)  Health and Environment; and

(e)  Early numeracy skills, science, and ICT skills.

Curriculum Content 

The learning areas and main competences expected to be developed in Pre-primary 
education are presented in Table 1.1.
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Table 1.1: Learning Areas and Main Competence 

No. Learning Areas Main Competences 

1. Culture, Religious Education, 
Arts and Sports 

Demonstrate mastery of the skills of arts, 
creativity, and sports

Value the culture of one’s society, faith 
and National virtues 

2. Language and Communication Demonstrate mastery of early skills of 
language and communication 

3. Early Life Skills Relate with one another

4. Health and Environment Care for health and the environment 

5. Early Numeracy skills, Science, 
and ICT Skills

Use early numeracy skills, science and 
ICT

The learning areas are explained below: 

3.1    Culture, Religious Education, Arts and Sports 
This area includes activities that aim at developing and strengthening the body 
that are developed through artistic activities to communicate various messages 
and innovations. Likewise, this area enables the child to recognise and value 
things that are related to his/her culture, such as food, garments, theatre arts, and 
the skills of creativity that involve physical actions which are very important 
for health. This curriculum emphasises that children should learn their faiths to 
develop the intended competences.    

3.2    Language and Communication 

This learning area enables the child to develop competence in communicating in 
various contexts in Kiswahili or English. This learning area also enables the child 
to interact with others, listen, talk, and gain early reading and writing skills. 

3.3    Early Life Skills

This curriculum aims at developing early life skills of the child, including being 
self-reliant, valuing oneself and others, controlling feelings, collaborating with 
others, communicating, making right decisions, and solving daily life challenges. 
These are important skills that will enable the child to control his/her daily life. 
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3.4    Health and Environment 

This will help the child to understand his/her body and different issues related 
to health. Some of the important issues in the health and body development 
include balanced diet, personal hygiene, and various health principles. As for 
the environment, this area will help the child to value, care for, and protect his 
environment. This will also enable the child to develop ability to recognise risky 
areas and take precaution for his/her own safety and that of the others.

3.5    Early Numeracy Skills, Science and ICT

This area enables the child to be brave and to develop confidence that will help 
him/her in the subsequent stages of education and in daily life. Moreover, this 
area will help the child develop skills in logical thinking that will help him/her 
to broaden his/her understanding and make right decisions. Early numeracy 
skills include identifying shapes, comparing and measuring objects, analysing 
and arranging objects in a uniform order and counting. Early science skills 
include doing simple scientific experiments, investigating, thinking critically 
and innovating. Furthermore, this area will enable the child to use ICT tools to 
communicate in various contexts.   

The main and specific competences in pre-primary education are presented in Table 
1.2. 

Table 1. 2: Main Competences and Specific Competences 

Main Competences Specific Competences 

1.0 Demonstrate mastery of the skills in arts, 
creativity and sports skills

1.1 Perform theatre arts 

1.2 Design handmade works of art 

1.3 Use the skills of creativity that 
involve physical activities 

2.0  Appreciate the culture of one’s community, 
religious education and National virtues

2.1 Appreciate National symbols 
and virtues 

2.2 Appreciate Tanzanian food 

2.3 Appreciate Tanzanian 
garments 
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Main Competences Specific Competences 

2.4 Demonstrate religious actions 
based on one’s faith 

2.5 Respect other people’s faith

3.0  Demonstrate mastery of early language  
skills  and communication 

3.1 Listen in various contexts 

3.2 Converse in various contexts 

3.3 Read in early stages 

3.4 Write in early stages 

3.5 Communicate in various 
contexts 

4.0  Relate with one another 4.1 Appreciate oneself and others 

4.2 Control feelings in various 
contexts 

4.3 Demonstrate mastery of self-
reliance skills 

4.4 Demonstrate mastery of 
cooperation skills 

4.5 Solve daily life challenges 

5.0   Take care of health and environment 5.1 Take care of the body 
5.2 Appreciate different types of 

food 
5.3 Take care of the dishes  

6.4 Observe things found in the 
environment 

7.5 Clean the environment 
8.6 Avoid risky environment 
8.7  Take precautions against 

various diseases 
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Main Competences Specific Competences 

6.0  Early numeracy skills, science, and ICT 6.1 Use the environment to 
develop numeric and logical 
thinking concepts 

6.2 Do scientific experiments 

6.3  Use ICT tools to communicate 
in various contexts 

Teaching, Learning and Assessment 

The curriculum has explained how the teaching and learning will take place, and 
how cross-cutting issues have been integrated into the competences. Moreover, 
the learning duration, the language of teaching and learning, and assessment of 
the child’s progress have been articulated.

4.1    Teaching and Learning 

This curriculum recommends the use of teaching and learning techniques that 
treat the child as the centre of learning and the teacher as the facilitator. The 
teacher will use techniques that engage the child into the teaching and learning 
process while considering their age, various needs and levels of understanding. 
The techniques to be employed include play and arts, ICT, discussions, gallery 
walk, and other interactive techniques that stimulate learning. The curriculum 
emphasises that the teacher needs to be creative and innovative in using real 
objects available in their environment and he/she must create an environment for 
the child to use such tools during learning.  

4.2    Integrating Cross-cutting Issues 

The teaching and learning will involve integrating cross-cutting issues by 
considering the relationship between the cross-cutting issue and the competence 
intended to be developed in the child as shown in Table 1.3.
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Table 1.3: Cross-cutting Issues 

Cross-cutting 
Issue 

Main Competence

Demonstrate 
mastery of 
the skills 
of arts, 
creativity 
and sports 

Appreciate 
the culture 
of one’s 
community, 
religious 
education 
and 
National 
virtues  

Demonstrate 
mastery of 
early skills of 
language and 
communication 

Relating Take care 
of health 
and the 
environment 

Early 
numeracy 
skills, 
science, 
and ICT 

Inclusive 
Education 

Gender 
Education 

Peace 
Education

Ethics 

Child 
Rights and 
Responsibilities 

Human Rights 

Security and 
Safety 

Road Safety 

Financial 
Education 

Corruption 
Education 

Union Affairs 
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4.3     Learning Duration 
The academic year has a total of 194 days, equivalent to 39 weeks divided into 
two terms. The learning period per day is three and a half hours and the length of 
the period is twenty minutes. Daily activities, distribution of learning hours and 
number of periods are presented in Table 1.4 and Table 1.5. 

Table 1.4: Daily Learning Activities 

Activities of the day Time 

Morning circle 20 minutes 
Learning activities 80 minutes
Learning corners 40 minutes

Breakfast 30 minutes
Break 30 minutes

Evening circle 10 minutes

Table 1.5: Teaching and Learning Time per Week 

Learning Area Main Competences Number of 
periods per 

week 

Time to spend in 
the learning area 

(minutes)

Culture, Religious 
Education, Arts 
and Sports

Demonstrate mastery of the skills of 
arts, creativity and sports 

 3 60

Appreciate the culture of one’s 
community, religious education and 
National virtues

3 60

Language and 
Communication 

Demonstrate mastery of early 
language skills and communication 
skills 

 5  100

Early Life Skills Relate with one another 2 40

Health and 
Environment 

Take care of health and the 
environment 

3 60

Early numeracy 
skills, science and 
ICT 

Use early numeracy skills, science 
and ICT 

4 80



10

4.4    The Language of Teaching and Learning 

The 2014 Education and Training Policy, the 2023 Edition states that Kiswahili 
and English shall be the media of instruction in pre-primary education. The 
curriculum for pre-primary education has been prepared in two languages, namely 
Kiswahili and English. Kiswahili shall be used as the language of instruction 
in Kiswahili medium schools while English shall be used as the medium of 
instruction in English medium schools.   

4.5    Assessment of the child’s progress 

This curriculum emphasises the use of assessments that consider the established 
criteria for assessing the child’s progress in growth and daily learning. The type 
of assessment used at this level is the continuous assessment and shall not include 
written forms of assessment or those with the aim of comparing children’s 
abilities. The curriculum focuses on assessing knowledge, skills and attitude. 
To ensure that the assessment is effective, the teacher shall engage the child, 
parents/guardians and other education stakeholders in the assessment. Moreover, 
the teacher is supposed to monitor the child’s progress in all aspects; mentally, 
physically, emotionally, and socially. The aim of assessment at this level is to 
determine the child’s development in growth and learning and to identify the 
pupils with special needs and provide relevant intervention. The tools that will be 
used in the assessment are those that will enable assessment of the competences 
developed by the child, including ability to communicate, relate with one another, 
caring for health and the environment, and using early numeracy skills, science 
and ICT. Such tools include questionnaires, checklists, children’s progress forms 
and portfolios. 

Resources for the Implementation of the Curriculum 

The provision of pre-primary education shall consider resources, principles and 
guidelines issued by the relevant ministry. Availability of resources is important for 
effective implementation of the curriculum. Such resources include the following: 



11

5.1    Human Resources 

(a)   Child 

The child is the main target of this curriculum. Therefore, the implementation 
of this curriculum must consider the needs, requirements, age, ability, and 
culture of every child. 

(b)   Teacher 

The pre-primary teacher must have attended relevant training at the institution 
recognised by the government because he/she is the main implementer of this 
curriculum. To make the teaching and learning effective, the pre-primary 
education class must have one qualified teacher and a teaching assistant 
with relevant qualifications. The teacher student ratio should be 1:25. The 
pre-primary teacher must have the following qualifications.
(i) Has attended teacher training for pre-primary education at the 

Diploma level or above;
(ii) Observes teaching ethics;
(iii) Is kind, loving, tolerant and in good relationship with the children;
(iv) Loves and cares for the children with special needs;
(v) Has consciousness to perform different activities; 
(vi) Is time conscious and organized in daily his/her activities at school; 
(vii) Is flexible and puts himself/herself in the shoes of a pre-primary 

school child; 
(viii) Values oneself and others;
(ix) Possesses the 21st century skills;
(x) Collaborates with the community in providing services to the 

children; and 
(xi) Is in good physical and mental health. Must show a proof of his/her 

health from a recognised doctor. 
                The pre-primary teacher must be competent in the following areas: 

(i) Translating and implementing the available laws, regulations, and 
guidelines; 

(ii) Recognizing and developing the child’s talents and gifts;
(iii) Involving parents/guardians in doing early identification and 

providing relevant intervention;
(iv) Solving the challenges facing the child in learning; 
(v) Enabling the children to be willing to learn by doing;
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(vi) Using ICT skills to facilitate inclusive learning; 
(vii) Using guidance and counselling skills in solving learning challenges;
(viii) Recognising the children’s behavioural and emotional changes and 

enabling them to be self-controlled;
(ix) Doing self-assessment;
(x) Assessing the child’s progress using appropriate tools; 
(xi) Reflecting on the child’s learning and providing appropriate 

intervention; 
(xii) Improvising and using learning aids;
(xiii) Using feedback to improve teaching and learning;
(xiv) Preparing safe, friendly, and enabling environment; and 
(xv) Preparing and using indoor and outdoor environment appropriately.

(c)     Teaching Assistant 

The pre-primary school class must have a teaching assistant with relevant 
qualifications who will assist the teacher in his/her daily responsibilities. 
Moreover, the teaching assistant must be in good physical and mental health. The 
roles of the teaching assistant include the following: 
(i) Preparing the classroom, including cleaning and arranging things;
(ii) Doing preparations for making and improvising learning aids; 
(iii) Assisting children during learning inside and outside the classroom; 
(iv) Providing appropriate intervention to children with special needs; 
(v) Preparing the child’s progress report and submitting it to the class teacher; 

and 
(vi) Inspiring and encouraging the children to participate in various learning 

activities.

5.2    Material Resources 
The effective implementation of the Curriculum for Pre-primary Education 
depends on the availability of material resources such as land, furniture, and 
infrastructure as well as teaching and learning materials. These resources must be 
sufficient and must meet the standards specified in various directives provided by 
MoEST. Furthermore, the resources must cater for all children, including those 
with special needs.
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(a)  Land 

The land to be used for pre-primary education activities must have a title deed, 
building permit issued by the relevant council, a construction plan approved by 
the architect of the relevant council, and an environmental impact assessment 
report issued by the environmental officer of the relevant council.

The size of the land on which the pre-primary school with single floor classrooms 
will be built is a half an acre, and for multiple floor classrooms the land size should 
be one third of an acre. The land size requirement for a school with one stream 
shall consider the architectural specifications of the buildings, playgrounds, and 
open space. The size of the land may be increased depending on the increase in 
the number of streams. 

(b)  Furniture and Infrastructure 

The implementation of the Curriculum for Pre-primary Education requires the 
presence of the relevant furniture and infrastructure. The pre-primary school 
classroom must have enough furniture which are designed according to the age 
and needs of all children, including those with special needs. These pieces of 
furniture include mats, chairs, tables and book shelves designed according the 
children’s age. The infrastructure needed in the pre-primary education include 
classrooms, toilets, offices, fence, kitchen, and playgrounds. 

(c) Teaching and Learning Materials 

The implementation of the Curriculum for Pre-primary Education should 
consider the use of curriculum materials prepared by MoEST through TIE. 
Such materials include the syllabus, teacher’s guide, textbooks, and ICT tools. 
Moreover, the teacher should use appropriate teaching and learning materials/
aids that correspond with the age of the child. It is important that the materials be 
designed from the resources available in the child’s surroundings.  

5.3     Important Guidelines for School Governance and Operation 

The implementation of Pre-primary Education will be successful through various 
guidelines issued by the Government. These guidelines help to have uniform 
standards in the provision of education in the country according to the established 
regulations, principles, and laws. It is important to have a strong management 
from the school level up to the ministry level.  
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5.4    Time Resources 
Time is an important resource in the implementation of the curriculum. The time 
for the implementation of the curriculum has been explained in Section 4.3 and 
summarised in Table 1.5. 

5.5    Financial Resources 
Financial resources are vital for the coordination, implementation, and operation 
of Pre-primary Education. The pre-primary education class, like other classes, 
needs to be subsidised to facilitate effective implementation of the curriculum. 

5.6    Involvement of Stakeholders in the Implementation of the Curriculum for   
         Pre-primary Education 

Involvement of parents/guardians and education stakeholders is very important 
for the development, teaching and learning of the child at pre-primary level. 
These are very important stakeholders who have had significant contributions to 
the successful implementation of curricula in the country. Pre-primary schools 
should therefore work in close cooperation with these stakeholders to achieve the 
set objectives in the provision of pre-primary education.   
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PART TWO 

PRE-PRIMARY EDUCATION SYLLABUS 
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1.0    Introduction 

The Pre-primary Education Syllabus has been prepared based on the 2023 
Curriculum for Pre-primary Education. This curriculum has considered theories 
on physical development and learning, ability, age and the learning context of 
a Tanzanian child. The teacher is urged to be flexible and creative to enable the 
child to develop the intended competences.

2.0     Teaching and Learning Contents 

The content of the Pre-primary Education Syllabus is organised into six sections, 
namely main competences, specific competences, learning activities to be 
performed by the child, assessment criteria, teaching and learning resources and 
number of periods. Table 2.1 presents the contents to be taught at pre-primary 
level. 
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